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Brian Condon, former principal of the School for Tourism and Hospitality in the Bronx, is the new                 
permanent principal of Townsend Harris High School. Following news of his appointment, he spoke to               
The Classic regarding his experience and future plans to increase communication with the school              
community. Here is the full transcript detailing The Classic’s interview with him.  
 
We would like to thank Mr. Condon for giving us the time to meet with him. We have edited the                    
transcription to ensure clarity by removing repetitive moments, questions, and mutterings. However, all             
answers accurately represent the conversation.  
 
 
Sumaita Hasan, Editor-in-Chief: The first question we have is to just tell us about yourself, where                
you’re from, what’s your background and what you would like the school community to know the most                 
about you. 
 
Brian Condon, Principal: So I’m originally born in the Bronx, New York and then my parents, when I                  
was very young, moved to a little town called Brentwood, Long Island. It's the Brentwood school district,                 
which is the second largest school district in NY state and the poorest district in NY state. It receives the                    
most amount of state federal funding of any district and its parents make about $16,000 to $17,000. I grew                   
up out there, in a very diverse community, lower middle class community. I had some really amazing                 
experiences there and I was there until I was about 18. Then I went to the University of Albany, where I                     
spent four years. I graduated with a major in English [and] a minor in philosophy.  
 
That was 1995 and then I went into the work world for a while, did several different things, ran my own                     
business for a little bit, but in 2001 I was working downtown and it was around the time the World Trade                     
Center was knocked down and it was a very interesting moment for me.  
 
I had heard some reportings of people who were stuck in the towers and were saying goodbye to their                   
family. And that’s incredibly powerful, right? Because here [they] are, this is their last moment and I have                  
this, I want to say, sort of empathy. I started to think, like wow, how must it feel, [to] not only say                      
goodbye, but [to] evaluate your life in these last few moments? I asked myself this question: what if I                   
died? I haven't made the world better. I haven't improved people’s lives. Like others make some money,                 
and that kind of stuff, and there’s nothing wrong in that kind of living. I am just a normal person. And                     
then I realized the thing I always wanted to do was to be a teacher, but I had no experience as a teacher, I                        
had no classes…. I took one education class in undergraduate. 
 

 



 

What I really had at that time was a lot of credits in English and I had learned of this licensing called                      
Preparatory Provisional Teacher, which was like an alternative way to get certified. So, if you had enough                 
credits in a subject area and there was a need for that particular subject area in a school, like in an area of                       
need, you could be nominated by the principal and you could be a working teacher in NYC. It wasn’t for                    
NY state, it was only for NYC.  
 
In 2002,... I was talking [to] my first teaching graduate class [and] I said I want to be a teacher, [so] let me                       
go back to school… [and] on the board [it] was written: “Do you want to be a teacher and you don't have                      
a license? Call this number.” I said “Oh, wow! Let me call this number!”  
 
I called the number and I was put in touch with an Assistant Principal at a high school in Queens. I went                      
in and I [was] interviewed. The interview went okay, but they selected someone else. I had learned that                  
this was okay and I could do this. So, in early October, I went to the Board of Education and I got a list of                         
schools… that were looking for English teachers. I called and called and called and I stumbled upon this                  
school called Martin Van Buren high school in Queens Village, and I got this man on the phone who                   
turned out to be the AP.  
 
What I had done the summer before was that I had taken a couple of teaching exams at the LAST and the                      
ATSW, and...I passed those and he said, “Ok! I need an English teacher! You want to come in? Let’s                   
interview.” So, I went in to interview the next day and I brought my teaching exam scores and...my                  
transcript. I did all that and showed it to him, and we had a really nice conversation and he said, “Okay,                     
wait did you pass the exams?” 
 
I guess that was the thing that held up a lot of teachers was passing all the exams and I said, “Oh yeah I                        
passed all the exams” and I showed him the exams. He said, “Oh okay you’re good, do you want a job?                     
And I said “okay,” so he brings me down to the Assistant Principal of Organization.  
 
He was a really nice man, and he sent me up all the way to 65 Court street to do the final paperwork and                        
fingerprinting and all that stuff you need to do to work for the DOE. They gave me the file number within                     
about a week. It was right after Columbus Day, I want to say October 10th, 2002 was my first day                    
working as a teacher and I didn’t know anything. I walked into the classroom and I started talking and                   
teaching and I was an interesting guy and I read a lot, so I was working with the kids and everything was                      
going well.  
 
Then one of my colleagues walked into the room and said, “Where’s your aim?” And I say, “‘Aim?’                  
what’s an ‘aim?’” He said, “Where’s your ‘do now?’” I said, “What’s a ‘do now?’” And he said, “Oh my                    
goodness.” He’s a very experienced teacher. He’s a very good friend of mine to this day. He works at                   
Forest Hills [High School] and he showed me the ropes like, “No no no, when you structure a lesson, this                    
is what you have to do,” and I said, “Ok, that makes sense.”  
 
Then my assistant principal, who is also a brilliant master teacher, was really great and I learned a lot                   
about working with teachers by working with him. You know the word “assessment,” the root of it                 
derives from “to sit beside,” and that’s what he did. He sat beside me...There were two other brand new                   
teachers in the school and we lesson-planned together. We sat down and he sat down right next to us and                    
we would bring our lesson and come up with some ideas, generate some ideas [and] lesson plans and he                   
would then give us some feedback and we’d make some changes. 
 



 

We’d go to the classroom, teach, [and] he’d observe. Not always for an observation, although back                
then...teachers had to have six observations a year, so we were being observed pretty much once every                 
month and a half. But he would come in and do it just to give us some feedback like, “Hey, this is                      
working, or this didn’t work,” and then we would rewrite the lesson and we would try it again, or try a                     
different format or different technique or different strategy. 
 
But he had a passion for teaching and a passion for helping teachers develop so you wouldn’t struggle in                   
the classroom. I was also surrounded by a very experienced department and they were very supportive.                
They wanted to do well and perform well and...I had this sort of mentor and supervisor who was very                   
strong. I was surrounded by a group of really experienced teachers that were interested in maintaining a                 
very high quality of instruction, and that really helped me with my own enthusiasm and love for teaching.                  
It was something I felt in my bones. Put those things together and you’re going to end up with someone                    
that’s probably pretty decent. 
 
At different points, I took on other roles as well. I was a testing coordinator, I was a programmer, I was a                      
dean, and I was a small community learning coordinator. I was all these little roles in addition to teaching,                   
which gave me a really broad perspective of how schools work and all the different pieces that go into                   
making a school run. It was rather enlightening, but my favorite place to be, always, was the classroom.                  
But through that broad perspective, I got quite an education.  
 
With teachers, this is from a study...around year 7 to 10 of your teaching career, teachers make decisions                  
about what kind of teachers they want to be for the rest of their career. We make the decision of whether                     
we want to be the absolute best, [totally enthusiastic] teacher we can be. [Either] I’m going to reach for                   
the stars every moment and day, or I'm going to be a solid professional, which is good too...This is... a                    
very small percentage [of teachers]. The data shows this, but there are some people that just decide that                  
“I’m gonna just coast.” Kind of like “I’m not very enthusiastic about the work.” People make those                 
decisions about their career about year 7 to 10, and that kind of worked for me too because around year 7                     
or 8, I started thinking about school leadership.  
 
I had enough leadership experiences through coordinating a small learning community and I said, “Wow               
I’m having an impact on my students and now I'm having an impact on more students because I'm                  
working with more teachers and now their kids are benefitting.” I started to think: what if I could do this                    
at a higher level, like as an assistant principal or head of a department, maybe a principal and have a                    
school. Then I got involved with Stony Brook University. They have a great program for educational                
leaders, a cohort program that works really well, very convenient with the hours and extremely               
affordable, price wise.  
 
I spent two years there, in the school’s professional development, the educational leaders program. I was                
lucky I had a principal at Martin Van Buren High School that was very interested in helping me have the                    
leadership experiences that I needed. I did my coursework, then I did my internship at Martin Van Buren                  
High School and I received my certificate for Building Leader and also District Leader in February of                 
2012.  
 
Now I'm ready to go. I applied for some principal jobs because I had a plan. I thought: I'm going to get an                       
assistant principalship and I'm going to do that for like five years and I'll pursue a principalship and after                   
that, we’ll see what happens, right? I end up applying...for 14 assistant principal jobs. This is the way the                   
DOE works, you can go in a system and you can apply for multiple jobs. I applied for 14 jobs: AP                     
Supervision English, AP administration, all things I was qualified for, things I had experience in.  



 

 
Then I waited, because as you know, the C-30 process is a long process. I was on a vacation with my wife                      
in South Carolina, we were at Myrtle Beach. I heard about this thing called the NYC leadership academy,                  
… [which is like] a fast track program to a principalship of usually struggling schools. They're looking for                  
leaders of schools that are struggling. I applied to it, not really thinking that I’d get in, but I'll give it a                      
shot.  
 
I said maybe I can do this, don't shut any doors...keep every door open. I applied and I sent it in, my                      
app[lication], and I knew they were going to select people at a certain point. I was working at the program                    
office at Martin Van Buren High School...I was sitting at my computer... planning the program for next                 
year, I’m working on report cards, and I’m scheduling things. I’m really busy and all of a sudden I’m                   
hearing on my computer, DING DING DING DING. 14 times I hear this ding. I slip over to my email                    
application and I open the first one up. It says the hiring manager has not selected you for a first round                     
interview, and I read that fourteen times in a row.  
 
Sumaita: Oh my, that’s rough. 
 
Mr. Condon: I know, I was like oh my goodness, I guess no one wants me as an AP...I’m not happy, but                      
just like, okay I’ll figure something out. I liked to be a teacher, and I’d continue to be a teacher until I                      
found some other sort of leadership role.  
 
Mr. Condon: And then about two hours later...I get another ding, and this time it's from the New York                   
City Leadership Academy. In my mind I'm thinking...they’re gonna tell me no. 
 
Sumaita: This is just like college.  
 
Mr. Condon: Yeah [laughs] it's just like applying to college because you have all these people judging                 
you that don't know you and they're looking at numbers and statements and whatnot. So, I look and open                   
it, and it says, “Congratulations, you have been accepted to the New York City Leadership Academy                
A.P.P,” which stands for aspiring principal program. I was just floored because 14 hiring managers didn't                
think I was qualified to be an assistant principal, but this other group of people thought I was qualified                   
and thought I had the potential to be a principal. To me that was such an uplifting experience, you know,                    
like, wow, I could've sat there and said, “Oh my goodness, I'm never gonna get a job,” which a lot of                     
people do, but then I got this opportunity…. So, you know, I joined the leadership academy, which means                  
not that I resigned but that I had to step away from my school, which was a big risk because there's no                      
guarantee you'll get a job at the end of this program. 
 
I had a really good job, I was respected, my colleagues [liked me]. I worked hard, I knew a lot, I was                      
familiar with the school. I've been there for ten years and I had to walk away from all that. And also [there                      
were] all of the expectations of the people saying to you, “Woah, you're gonna do great, you're gonna do                   
great, we love you, you're gonna do great.” You get all that encouragement and now you're thinking, like,                  
“Uh oh.”  
 
I went into the first part of the program which was called the summer intensive, and that's aptly named. It                    
was one of the most vigorous challenging experiences I've ever had. I completed that with a cohort of                  
colleagues that have become friends over the last few years…. Then, I got put into an internship phase                  
that happens after that. [T]hey place you with an experienced principal that's gone through their program,                



 

[which is] a highly screened program, and you work as the principal intern, you actually have a license                  
that's called principal intern.  
 
Depending on your particular experience with your particular principal, you create an experience that's              
supposed to mimic as best you can the experience of being a principal. And I was blessed to have an                    
amazing mentor and to be in an incredible school. It's called Brownsville Academy High School and the                 
principal LaShawn Robinson was my mentor there and really just got to know me. [He] helped work with                  
me to assess what my needs were as a school leader, and we designed a program together that really put                    
me into an uncomfortable situation, where you're forced to take intellectual risks and where you're forced                
to grow, change, and challenge your own mental models.  
 
I was there from the end of August, essentially September until February 2013, and through a series of                  
events at my current school …. the principal position opened for my school, which was a first year high                   
school in the Bronx. So, someone who worked with me through Brownsville who was connected with the                 
school somehow asked me, “Would you be interested in interviewing for a principal position in the                
bronx?” This is someone I worked with and they understood the quality of my work and the passion I had                    
for it and I said, “Absolutely. Why not?”  
 
Now, the internship was supposed to last till June. I did many levels of interviews, superintendents,                
different departments, at the time there were cluster teams and network teams, and I think I did like four                   
or five different interviews. And after finally meeting with my superintendent, she offered me the job as                 
the interim acting principal for Tourism and Hospitality. When I got here, that's when the real work                 
started because no matter how much you think you're prepared for the job and how much experience you                  
may have as an intern and… maybe as an assistant principal [though I never was an assistant principal],                  
you're not really ready for the job. The only person that has the accountability and the responsibility of the                   
principal is the principal. That's it, there's no other job that's like it. It's the most rewarding and most                   
challenging job I think anybody could have in terms of education and, you know, leading [and] helping                 
people develop.  
 
I started here and we built the school from a cohort of about 80 kids to a school of about 300 kids, maybe                       
307 today, 309, we have kids that come and go. I put a staff together over time. We selected some really                     
high quality people, teachers and support staff and administrative staff that really have only a couple                
things in common. [O]ne, they put kids at the center of everything that they do, so the first thing we think                     
is, “Is this good for children?” and the second thing that they think is, “How is this connected to teaching                    
and learning and how does this facilitate teaching and learning?” Everyone in my staff thinks about is                 
how can we do this better today than we did yesterday, so this idea of putting to the center of things,                     
making sure that everything’s connected to teaching and learning, and the third thing is to focus on                 
continuous improvement. I found a group of people over the last four plus years, that are committed to                  
those three things and go above and beyond for each other and, of course, for our students and families.  
 
…. 
 
We had our first graduating class last year, and that was wonderful to see the kids that started with us as                     
little, young, fresh faces and watch them grow into really responsible wonderful adults. It was a                
culmination of the work you do, and now that we're a school in full it sort of blossomed. Now the work is                      
around, you know, improving results and improving outcomes, and, “How do we find better ways to                
support kids?” And my team, which is made of an amazing team of people, are ready to continue doing                   
that kind of work, and it's something to be very proud of. I've been involved on a lot of teams in my time                       



 

in the DOE, but this team that I’m on here, I couldn't be any prouder of being a member of the team.                      
[They do] very, very hard work with kids that really need it.  
 
That’s where I am and I read about what was going on at Townsend Harris. I started looking into [it]. The                     
first thing I saw was a petition that popped up on my Facebook page, the original petition that you all had.                     
That popped up because of a friend, somebody that had graduated with me from Albany [was a]                 
Townsend Harris Alumnus. So, I read it and I was like, “Okay, this is interesting,” and this [is] in                   
December.  
 
…  
 
 
Mehrose Ahmad, Managing Editor: Many felt that it was Ms. Jahoda, Ms. Pineiro, Ms. Lindsey and the                 
Department of Education against the community, and they felt that Ms. Jahoda served the DOE first and                 
the community second, and this was a critique by the PTA as well (the Parent Teacher association). They                  
expressed that they felt Ms. Jahoda prioritized DOE regulations over student needs. How will you work to                 
make sure that Townsend Harris prioritizes student needs over bureaucracy? 
 
Mr. Condon: The DOE's mission...is to prioritize the needs of children first. My experience has always                
been to work cooperatively with my superintendent and my supervisors. The interesting thing about the               
principal's decision is that you're serving many different students. In many ways, you are the conduit                
between what the DOE prioritizes and what the community prioritizes. I think it's your job to find a                  
balance because there are things that are prioritized in the DOE that maybe don't make sense to the                  
community, but it's up to you as the conduit to explain the importance of that particular regulation or rule                   
to the community in a way that they understand…. We may not like it but we understand why and we're                    
willing to find another way to get things done. I’ll give you an example around money. Principals get                  
these things called key cards which are purchasing cards…. There are very tight regulations on               
purchasing cards… They're like credit cards sort of, and they've been used the wrong way. People... have                 
used them for personal uses, [such as dinner or parking].  
 
The DOE started realizing that the purchasing cards were not being used for the[ir] purpose, which was                 
for students, like for what the school [and students] needed. So, over the last few years the types of                   
transactions that are approved for purchasing cards (or p cards/key cards) have gotten more difficult now.                
In some ways, that sometimes makes procuring something for your school difficult because what you               
used to be able to get on the p card you no longer get. Or, if you get it, you can be audited and then found                          
responsible for misusing the p card. In the past you would use the pcard for this or that; a teacher would                     
come up to be and say let me use the pcard for this and then I’ll say no that's changed. They'll get sort of                        
upset about it, but I’ll say, “listen you know we have to go to a different purchasing process for this                    
particular thing [and] we have to plan a little bit more.  
 
We can't just at the drop of a hat purchase it; we have to go through the normal DOE purchasing                    
regulations and although it's difficult, there's a reason for this…” So, I think that understanding the                
regulation… and sharing that with the school community… is a very important job for the principal to do.                  
…There are many regulations that guide the functioning of the school and what's required. It's the                
principal's job to understand them and be able to communicate that and then also to communicate it back                  
up the chain. When something doesn't make sense to a school community, it seems like it's an impediment                  
to the orderly functioning equilibrium of education services to families and students. It's your job to                
advocate up the chain and try to get those changes made. That's our job; it's really in between persons. We                    



 

have to make it work, and it's not about taking sides but it's about advocating and explaining when                  
necessary. 
 
Mr. Condon: I read it [article] and I said, “Okay, this is interesting.”  
 
Sumaita: Yes. 
 
Mr. Condon: I started to follow with a little bit of interest, and I found out about The Classic, your                    
newspaper. I started reading it and I was like, “Oh my goodness, what is going on over there?” and it was                     
kind of fascinating and interesting. I had not thought of leaving my school community. I really had no                  
intention of leaving because I love where I am and I love the work I do, but sometimes things present                    
themselves and it’s in an interesting context that starts to sort of make you aware of things.  
 
When I stepped into my community here and even back at Martin Van Buren...I took over the small                  
learning community. There were a lot of cultural issues and trust issues and you know, I had a little                   
experience trying to bring communities together and get past wounds and kind of focus everybody to pull                 
in the same direction.  
 
I thought to myself, “This is something; I’m good at this. I have experience at this. I have been successful                    
at this.” I was looking at your community—now our community—and I said to myself, “I think you can                  
help here.” And not only that, which I thought I could, but I also saw an opportunity to grow as a leader                      
and as a learner, to learn more about college access in terms of higher performing students—I know                 
there’s a great partnership with Queens College—and to sort of explore that, to see how we can enrich                  
that, and to make those experiences more meaningful.  
 
You know, you put something in your brain and then as you are doing your daily work, you go into what                     
they call a diffused mind. You have a sort of focused mind when you’re thinking about something                 
directly. Have you ever really thought about something and you can’t come up with the name? Like,                 
“Who was that? What was that?” You’re super focused, you’re narrow, you’re doing something else, and                
then a couple hours later, when you’re not even thinking about it, that name pops up in your head because                    
in the background, your mind is working on it, but it has more freedom to make connections.  
 
I looked at your community and I saw this and I was focused on it, and then doing the work of my school                       
and with my team, it kind of—I don’t want to say it went to background—but it wasn’t the first thing I                     
was thinking about. So I don’t know, it came to me and said, “Wow, you know what, Brian? You really                    
should think about this and see what’s going on. Then I saw the news that there was a C-30 process that                     
was opening up in February. The funny thing is, I didn’t have a resume ready—I just had a cover letter                    
ready. I wasn’t planning on this...but as I thought about the work that could be done, how we could invest                    
in each other and have this sort of transformation relationship where everybody in the community is better                 
and I can improve...how we can kind of grow together, I said, “Okay, the first thing you need to do is put                      
a resume together and you need to write a cover letter.”  
 
Those are things I’m not always comfortable with; I have a hard time sitting down and telling you what                   
I’m good at. I’m a little self conscious about the things like any kind of accomplishments. It’s not the way                    
I do things, so sitting down with a resume and kind of thinking of all the things you’ve done—it’s an                    
interesting process and it’s an odd process. Writing a cover letter thinking about how you would help the                  
community or how your vision fits with the community’s vision, you sort of get into a reflective and                  
introspective space and it really makes you think hard. I did that, and that was very difficult.  



 

 
Again, I haven’t had a resume in five years. The last time I put a resume together was when I took my                      
school over four and a half years ago, so I had to do that all over. That was a really interesting process,                      
and then the more I thought about it, the more I learned about your community. You know, I read your                    
Ephebic Oath and I read through your handbook. I was on the website and I read through the alumni                   
website [too].  
 
As I’m learning more about…my beliefs about learning, what education should be, and my affinity for                
classical education—because obviously my background is humanities, so it’s literature and philosophy,            
and my masters in liberal studies—to me, there’s nothing better than sitting down and philosophizing and                
critically thinking through something and trying to get a deeper understanding of it. I just saw that and the                   
thing that really moved me was [an experience I had as]...a boy scout when I was a kid. I didn’t get the                      
Eagle Scout. It’s one of the big regrets in my life that I didn’t have the moral courage to withstand peer                     
pressure. There was a lot of pressure; you’re made fun of for wearing the uniform and all that stuff. I                    
didn’t get Eagle Scout, but boy scouts taught me a lot and one of the things about being a boy scout was                      
leaving the place better than you found it. That’s actually one of the principles, that you should always                  
leave a place better than you found it.  
 
When we would go on a camping trip, we would have to pick out something about the camping site that                    
we were going to improve over the weekend. That was before we set up our tents, so if we got there and it                       
was almost dark, we had to look around and say, “Okay, we’re going to fix the fire pit” or “We’re gonna                     
re blaze this trail” or “We’re going to cut this trail back.” It was always something we were going to                    
improve and that was the major project we had to do over the weekend. But we also had lots of fun, so                      
this idea of improving a place and leaving it better than you found it has always appealed to me.  
 
I saw that you know the Ephebic Oath, and I’m familiar with it through my study of classics. I was drawn                     
to that and...that sort of said to me, “Okay, you’re going to do this and you’re going to see what happens.”                     
I used to be, when I was younger, a very competitive person, so people have asked me: “Who are you                    
competing against in this process, this C-30 process?” I never thought of it being against anybody. What I                  
thought about it was presenting myself as an option, that I was going to try to put myself out there in as an                       
authentic way as I can and present myself as an option.  
 
Your community—now our community—saw that and said, “You know what? Based on what this              
candidate is saying and what this candidate has done and what this candidate is writing, we see an                  
alignment there. We see something that seems like we can grow together, then that would be great.” But                  
my main point was that I thought I could help. What I really wanted, even though I don’t know you all, is                      
what I want for every school—for the school to be successful and cohesive and progressive, and that kids                  
have these transformational relationships with their high school. I wanted what’s best for your              
community.  
 
If I was the person that did ...that type of work, then wonderful. But if there was a better candidate, one                     
that fit better, then I would want that candidate to get the position because it’s not about the position or                    
the job. That’s a necessary requirement to do what’s really important, which was to be able to do the                   
work. People would ask, “Do you want this job?” and actually I don’t want the job... I want to do the                     
work; I want to be in this school doing the work of the school with that community. But the job is a                      
necessary condition to do that; you have to get the job in order to do the work. I said I’m going to set                       
myself forward and I’m going to see if I am a viable candidate. I’m going to trust that if I am, I will be                        
collected, and if I’m not, then I won’t. And I’ll continue to work where I am and do the best I can                      



 

everyday for my students and families and staff here. 
 
Mehrose: Now that you mentioned community, in an earlier interview that we had with you, the day of                  
the level one interviews, you said that you believe it’s important to prioritize building trust within a                 
community. Can you just elaborate on this, especially in the context of the distrust the community feels                 
under the DOE due to the controversies surrounding the C-30 and Ms Jahoda? 
 
Mr. Condon: ....I actually want to avoid any negativity towards any of the other candidates, which I don’t                  
believe does any good. We should really send out positive thoughts to people. I would like to begin by                   
saying that I do believe that anybody who assumes leadership of the school has good intentions when they                  
come in. That they mean to do well. I don’t think people assume the leadership of the school in order to                     
destroy it—maybe that’s just my optimistic—or to damage it. I actually think everybody comes in hoping                
that they can contribute and make things better.  
 
I kind of want to start there.  
 
In terms of building trust, in any relationship, whether it’s a school or a personal relationship or a team,                   
trust is the most important thing. The reason is, in order to take the risks that are necessary for one to                     
grow, you have to trust that the people around you are going to support you, and challenge you, but be                    
careful with you. They will challenge you, but they understand what your boundaries are and how far to                  
push you but—your safety is important. They create this sort of psychologically safe space, right? And I                 
think they have to start there because that’s the foundation. Risk taking—and I don’t mean that in a bad                   
way—but risk taking, especially intellectual and emotional risk taking, that’s how we grow as human               
beings. If we never get out of our comfort zone, we only do what we do well, and if we never try                      
something new, how do we ever improve? You have to set the conditions for that sort of intellectual risk                   
taking, and the way to do that is to have a very clear focus on building trust. There’s no magic formula for                      
building trust, and there’s also no super complicated formula for building trust. What building trust really                
comes down to is listening to others, being empathetic, understanding things from their perspective, and               
then respecting them.  
 
There’s this piece of having a sense of humility about the work that you do, so you’re never going to get a                      
sense of trust building if someone thinks that they know everything and there’s nothing for them to learn                  
and they are the sole authority in whatever this enterprise or community is. That’s not going to work. You                   
have to build trust; in order to build trust, you have to actually take the first step and be vulnerable. You                     
have to admit, there are going to be things that you’ll hear me say; there are going to be plenty of things,                      
even though I have experience, that I don’t know. And even in my statement to you the other day, I know                     
superficially to some degree about your community, but I don’t know in detail yet. I don’t know how                  
everything works. I don’t know all of the operations, I don’t know all of the initiatives...and learning.                 
There are things that I have to learn, and that means I have to one, first admit that I don’t know it and                       
publicly admit that I don’t know it, and then reach out to the people who know something about it and                    
have some thoughts about it, and start listening. That comes from a really great article that I read—I can’t                   
remember the name of the whole article —but it is written by a guy named Torch Widel...he talks about                   
being a superintendent entering a community and the difference between hitting the ground wanting              
versus hitting the ground learning.  
 
You have to listen. You have to hear everything; you have to assume the position of a learner. I think                    
once you do that, you eliminate that barrier of the expert like this is the expert coming in and they’re                    



 

going to know and do everything, and I don’t have to invest in it, and they are doing things to me as                      
opposed to doing things with me. Do you understand that? That’s the first picture: to humble yourself.  
 
 
The position does not mean that you are the expert. One of the things that I found, and I can just try to                       
connect this to my classroom experiences, was that what they call the “sage on the stage,” the teacher who                   
stands at the front of the room and just tells you everything and won’t let you challenge their authority or,                    
you know—I grew up with teachers like that. There’s not a lot of learning that happens that way. The kids                    
are afraid to be wrong. I don’t want to be wrong because I’m going to be corrected. As opposed to the                     
teacher who sort of sets conditions where they’re asking you some questions and they’re promoting ideas                
and they’re sitting next to them like your thoughts are as important as their thoughts, and your thinking                  
processes are as important as their thinking processes.  
 
They look at their students and say, “I can learn from these kids. These kids are going to teach me                    
something.” I hope that you’ve had those experiences, I’m sure you have. When you think about how                 
much you trust those teachers, the teachers that do it that way, versus the teachers who are looking to                   
correct you… And I think that you have to do that as the principal too, because to the teacher, you have                     
your students and your classroom. To the principal, the school is your classroom and the teachers and the                  
students are your students. You know what I’m saying? It’s like a microcosm macrocosm thing. So all the                  
things that work well for a teacher actually work quite well for a principal. And again, I’m assuming the                   
learner stance and making sure that you don’t hold yourself any higher regarding the people that you are                  
learning with. It’s kind of like teaching to, or learning from, is learning with.  
 
Sumaita: Continuing on this topic of trust, straying away from Ms. Jahoda, the community itself believes                
that the C-30 process is the one that was rigged and fixed by the DOE because of the way the candidates                     
were selected. And because you were appointed through this process, there are still some members who                
are a bit hesitant about how the process really worked. We were just wondering if you could just comment                   
on that and why you think the community should put their faith in you and how you will work as a                     
principal to ensure that they trust you. 
 
Mr. Condon: Okay, so let’s start with why should they put their faith in me. Well, they shouldn’t. Right?                   
Why, do they know me? Why should they put their faith in me? The actions that I take, my [?], the way I                       
treat people, will demonstrate my character. I could put you in touch with some of my teachers here and                   
you could talk to them about me, and I know a couple of them who said that they would be happy to talk                       
to you about their experience with me as a leader. If you want to do that, we could do that sometime next                      
week.  
 
Mehrose: That would be interesting. 
 
Mr. Condon: I have no issues talking to my teachers. My character is displayed through my actions like                  
most people. So you’re going to have to give me some time and let me get to know you. As opposed to                      
necessarily you getting to know me, let me get to know you because that’s my job to get to know you, and                      
I mean you as in every one of you at your school—at our school. So that’s the first thing, so you don’t                      
have to trust me walking in. There’s no requirement to do that, and if you want me to sort of show and                      
prove the kind of person that I am, I’m perfectly willing and capable and ready to do that, and that would                     
be fine. Again, the only thing that I’m looking to do is to contribute to the community, to be a contributor,                     
to align resources to support educational experiences and learning and teaching in your school, to               
facilitate learning in every single opportunity. Part of that is whether it’s budgetary, or scheduling, or                



 

whatever it might be, trips, you know, all these things that go on, it’s my job as the principal to say yes as                       
often as possible, and to find a way, after saying yes, to actually make it happen.  
 
Not to be an impediment or roadblock to learning experiences. And I think if you talk to people in my                    
community you’ll see this—and I tell everybody—I’m a “yes man,” I say yes. But then, we have to make                   
sure that we can make that happen. Do we have the resources to do it? Do we have the expertise to do it?                       
That’s when you reach out to the rest of the community. You have teachers that are experts at all sorts of                     
different things that can facilitate mine in all different ways, and we find that group of people and we put                    
them together and we use them to help their colleagues facilitate your learning experiences, maybe that                
they haven’t done before. Again, it’s judgement by my actions. As far as the process goes, the C-30                  
regulations have been around a long time. I don’t know why they were set up the way they were set up. I                      
don’t have any particular insight into the construction of these rules. I have been through the process                 
twice, and both times, from my point of view, well, if you really want to think about it, I’ve been through                     
it 16 times because I’ve had 14 failures. After my fourteenth I kind of thought it was a little rigged, like                     
how come I’m not, you know, I have all this experience. But I’ve been through the complete process                  
twice.  
 
I also have participated in it as a hiring manager, so I’ve hired two assistant principals for that process,                   
and I have also participated on as a representative for CSA, the supervisor association. So I’ve been at                  
different levels, as an applicant and a candidate, as a hiring manager, and as a member of the committee,                   
in terms of representing a particular constituent. What I’ve found in the number of C-30s that I’ve                 
participated in is that the group, especially the Level 1 committee, they do their level best to try to find the                     
most qualified candidate for the position and the best fit for the school. Oftentimes, you know, that                 
process ends up with someone who is in the Interim Acting position, as getting to the Level 2, where they                    
interview with the hiring manager (being the principal or the superintendent) because they have to have a                 
record of accomplishment.  
 
You have a record that you can examine at that school, in that community, in that role. So now you’re                    
measuring someone who you have observed in that role, in your community, against some people who                
maybe have not been in that role in your community, but may have been in that role in another                   
community, or who have never been in that role before. So I think oftentimes, you will see the Interim                   
Acting go to the Level 2 and receive the offer of what’s called the appointed position. And that sort of                    
makes sense to me because, you know, they’ve done the work and been observed and have been                 
satisfactory to the community, why would you not? So I’ve seen it work at that level, and I would like to                     
think that it worked with me, hopefully now twice, and for our school community. I think if you’re                  
thinking about should there be more transparency, I think you were asking about something that concerns                
were seeing all of the resumes, right? Was that one of the concerns? You know, I wouldn’t have a                   
problem with that, I don’t see an issue with that personally, I don’t know if there are privacy walls that                    
affect that, I am not a legal expert, so there might be privacy walls that affect who can see those resumes.                     
But if there are not privacy walls, then there’s a lot of other information about people that is public                   
information, so I don’t know, as long as that’s not illegal, why do you need the resumes of people who                    
have submitted them? You know, I submitted my resume, not only to the DOE, but I submitted it to the                    
Alumni Association. They requested your resume at the Alumni Association, so I submitted it there too.                
So mine was public. Anybody, the Alumni Association, could share it if they wanted to, I guess, I didn’t                   
put any restrictions on them. As long as it legally cannot do harm to the candidates, you don’t want to                    
harm somebody, because what happens if they didn’t get selected and they apply for another job and                 
someone says, “Hey, you didn’t get selected for this job, so there must be something wrong with you.”  
 



 

There might be concerns along those lines, but hopefully, they’re not that, then why not open it up?                  
Thinking about New York City as a whole, you got 1,700 people, right? And selecting, even for this                  
process, selecting a principal is a long process, it took almost 90 days, right? So if you add another layer                    
of examination, it might, you know, you have to think of it as the hiring manager is generally a trusted                    
professional (superintendent or a principal) who demonstrates good judgment and selects the candidate             
that offers the best choices for the school. I would imagine that you would have to trust the                  
professionalism of the hiring manager. I know that’s what I did when I did my C-30 for my assistant                   
principals. I would imagine that most people will operate on that same level of, I would hope, honesty and                   
integrity. I understand completely the concern that what if we had a better candidate or, you know. If we                   
don’t mind mind setting the process and understanding that schools need principals and assistant              
principals, and sometimes positions are left vacant when the hiring process is not done, that could be                 
problematic for the DOE functioning of the school, which impedes the delivery of all of the services and                  
the education that schools provide to students and families. So I think there’s a consideration to that, a                  
practical consideration as to why the process is a little more complicated than you may like it. 
 
Mehrose: The next question is just surrounding relationships specifically within the school, naming those              
of the four assistant principals. So, numerous controversies surrounding Ms. Jahoda have revolved around              
her interactions or communication with these four assistant principals, and some members believe that              
they’ve been the most damaged by the Interim Acting’s behavior, because obviously the assistant              
principals spend the most time with her, and the community members have seen that because of spending                 
so much sensitive time with Ms. Jahoda, they’ve been unable to serve students or teachers who are in                  
need. So we know that one assistant principal was threatened to be afraid over a controversy regarding                 
sending transcripts to college, and we’ve heard evidence of more than one encounter in which Ms. Jahoda                 
raised her voice. We also have heard evidence of their ideas being dismissed with vulgar language.                
Currently, we’re looking into multiple investigations that are currently filed against them, and they appear               
retaliatory in nature. So, how do you plan to work specifically with your administrative department, and                
how will you ensure that they will be able to provide their attention and support to teachers and faculty,                   
along with collaborating with you regularly? 
 
Mr. Condon: Again, being the new principal, I am not the initiator of any of these investigations, and as                   
far as I’m concerned, I’m asking you to let me prove myself, my character, and my actions. I’m going to                    
walk into the school, and I think that everybody that comes in shape to do the best job that they                    
can...They’re professionals, they’re all appointed to do good for the school. We should treat them like the                 
professionals they are, it’s not just about treating them like professionals, it’s also about getting to know                 
them and figure out what their hopes and dreams and desires are, like what is it that they want out of their                      
career and the Department of Education. And how do you create opportunities for them as well to grow                  
and to reach what their potential is, so if they want to become principal one day, how do you create                    
learning and working experiences for that person so that they experience those things that you need in                 
order to actually do the principal’s job? If you don’t know your people, you don’t know what their                  
aspirations are or have been through and you don’t know what your obligations are, then how do you ever                   
move forward? That’s on you as a leader, to get to know them.  
 
I don’t know who operates without a trust between the principal, the assistant principals, the teachers, and                 
the students. I think you should know your assistant principals very well, and have conversations with                
them, and probably very quickly when I get into the building. You also have to understand how to deliver                   
information to people, like are they auditory, are they visual, what are their preferred means of                
communication, so that I can engage with them in a way that makes information as straight-forward as                 
possible? How do my students best process information? How do my assistant principals best process               



 

information? I would imagine that you have a cabinet of assistant principals that are very capable, very                 
dedicated people, and I’m going to start from there. I don’t know anything about investigations going on,                 
and even if I did, we are not allowed to ever discuss investigations. There are rules around how you can                    
act, and I am compelled as the principal to follow those rules, so I will do that. But that doesn’t mean that                      
you can’t be extremely human and compassionate and empathetic. While all the investigations go on,               
there’s stuff in the school that has to get done. 
 
The idea for me would be to, you know, one is, you don’t want the APs tied up in endless meetings. That                      
makes no sense. You should not be micro-managing everything that the assistant principal does, these are                
professionals, right? So we have to give people broad outlines, sort of bold lines, you know, make sure                  
your division is clear, make sure that definition is clear, make sure that you know clearly where out of                   
bounds is and where in bounds is, and then allow people to develop systems and structures that work best                   
for them and for their audience, right? So if it’s their own department or their audience is the students or                    
their audience is the parents or the audience is the principal, then you have to allow them to work in a way                      
that works best for them and their audience. Now, where there are areas for growth, which we all have,                   
you provide the support and the mentoring for those people. Like, talk to them about where they think                  
their areas of growth are and what are some of the experiences that we can craft for you, in order to help                      
you to be more your idea of what being a professional educator is.  
 
There is, and when I get to the school I can share this with you but you probably can look it up, there is a                         
2-axis graph, an x- and a y- axis, and I use that to think about myself, but mostly about my staff and my                       
students, and it’s called Boyle’s Matrix. On the vertical axis is capacity, which is your ability and what                  
your capabilities are, and across the horizontal axis is willingness, like how much effort you want to put                  
in. There’s four quadrants, so there's high capacity/low willingness, there’s high willingness/low capacity,             
that’s in the lower right hand corner, on the upper left hand corner is high capacity/low willingness, and                  
then in the upper right hand corner is high capacity/high willingness. In each of those three quadrants                 
there’s a sort of a rule for you. So for someone with a lot of capacity, but low willingness, you have to                      
challenge them, give them things that push them a little out of their comfort zone, where they have to                   
expect a little more out of themselves. For people who have high willingness but low capacity, in a                  
particular area you have to support them, you have to actually put things in place like scaffolds that help                   
them to get to a greater capacity, so you’re trying to move them up the vertical scale, because they’re high                    
on willingness, but you have to push them up the vertical scale. The high capacity and low willingness, by                   
challenging them, you’re trying to push them across the horizontal scale and get them to the upper right                  
hand quadrant. The upper right hand quadrant is really interesting, which is where I think a lot of students                   
at THHS, Townsend Harris High School (I’m going to trip over that THHS, it’s a tongue twister for me) I                    
think a vast majority of our students probably fall in the upper right hand quadrant, which is really                  
important. I actually think a lot of our staff and probably a lot of our administrators and support staff fall                    
in there in a community like Townsend Harris. I think that, and what you do with people with high                   
capacity and high willingness, like they can do a great job and they want to do a great job. The trick there                      
is to stimulate them, right, to constantly engage them and give them something new to try, another level                  
of understanding, another level of doing. You should always be looking to stimulate them, because if you                 
don't, those people get bored, and the willingness starts to plummet, and either that or they’ll leave.                 
They’ll go somewhere else where they can be stimulated, and I have several teachers like that, I have to                   
constantly give them new responsibilities not because I’m challenging them, but because I want them to                
feel engaged. 
 
Have you ever, I don’t know what subject it is for you, but we all have a subject where it comes really                      
easy to us, and the more we get, just because it hasn't engaged us, you know, you don't do your homework                     



 

or you know, why am I doing 50 of these problems, I know how to do those, this is not stimulating. But                      
then you get one problem and it’s really challenging and stimulating, and you say okay you spent hours                  
working on that one problem that’s out of your current capacity, but if I give you 50 problems that you                    
know how to do you’re not going to do them, you just going to get bored and you’re going to check out. I                       
think that happens with young people, adolescent people and adults. So, when you meet a staff and you                  
meet the students, you start to place them on Boyle’s matrix and you start to show care. Do I need to                     
challenge this person? Do I need to support this person? Do I need to stimulate this person? And you                   
share that with them.  
 
You don't keep it a secret, you tell them, “This is where I think you are in this particular domain area, and                      
I think that you need to be stimulated, so I'm going to ask you to do this, and I want you to try that and tell                          
me how that makes you feel in terms of engagement.”  
 
The one quadrant I did want to talk about is the lower left-hand quadrant, which is where you have low                    
willingness and low capacity. I just don't think there are a lot of people there, but occasionally we run into                    
people that are there...They may be treated badly in the system...with those people you have to intervene.                 
It’s more than support. [You can] really really gradual and put some really specific structures in place and                  
set some really specific goals, and set up measurements so that you can one, build somebody’s capacity                 
but also build their willingness so that they feel these little accomplishments they're having, like these                
micro-goals and they make these micro-accomplishments, but they build a sort of momentum.  
 
Eventually, if you structure things enough, structure it properly, you can really move somebody out of                
that lower left-hand quadrant, the disempowered quadrant, this is the disempowered person, that person              
that feels everything is being done to them, into the quadrant where they're doing for themselves and                 
they’re doing with others. So, that's how I would approach both teachers and also obviously APs. The                 
APs are the heart of the school, they are in many ways the conduit [between] the principal, the teachers                   
and the students. If there’s no time for APs to interact with students and families, then you have to really                    
sit back and think about how you are using those APs and what duties they have. If that's the case, you                     
need to look as the principal how you are allocating those human resources to keep your school                 
functioning in a healthy way. 
 
Sumaita: You spoke of them [the APs] being a conduit between students and administrators. This kind of                 
segways into speaking about our UFT Chapter leader, Mr. Scardino, who has been the most vocal about                 
his issues with Mrs. Jahoda. He serves as the primary conduit for teachers and administrators as well. So,                  
applying what we asked in the previous question, how do you plan to specifically work with him to repair                   
everything that has happened with the union? 
 
Mr. Condon: Let’s start here….the most important people in any building are the students, right? 
 
Sumaita: Yes 
 
Mr. Condon: But the people that have the most direct, frequent, and important contact with the most                 
important constituency group [the students] are the teachers. You cannot run a school in opposition to and                 
with some sort of disdain for your teachers. I do not believe…. [that] teachers… come into the school                  
looking to do a bad job. That's just not the case. It happens every once in awhile, but usually that person                     
has gone through some sort of traumatic experience in the DOE, which does happen.  
 



 

Understanding and believing from the standpoint that teachers want to do the best job they can and they                  
want to help the kids, we start there. The Chapter leader, and I have very good relations with the UFT, my                     
district rep, my Chapter rep, my past district rep. I get along very well with them, and we work very                    
productively together to make sure that we meet regular both informally and formally. I use the union as                  
well. If there's something I'm concerned about, I go to my Chapter leader and I say, “hey, this is my                    
concern, I'm noticing something, can you check in with so-and-so, and just see how they’re doing.…” So,                 
there's a reason that you have a Chapter leader, and if you’re not leveraging your relationship with your                  
Chapter leader, not just leveraging, but building it, again, you keep hearing this word “trust,” then you're                 
going to have all sorts of problems. 
 
I’ve heard it said this way several times: “you all need to get to know me,” and what I would say is that                       
that's not the case. I said this earlier, but it’s not about you needing to get to know me, the principal; my                      
job is to get to know you. That’s crazy, like I need to get to know you. I serve you. I care about learning                        
for you. I’m here to provide you with the resources that you need to learn. You [the students] are the most                     
important constituency group in the school and the teachers are the most important constituency group in                
the rest of the school. 
 
Mehrose: So, speaking of teachers and students, numerous faculty members and students have actively              
and openly protested against Ms. Jahoda, not only against Ms. Jahoda but also against the Department of                 
Education and its perceived lack of transparency. So, do you have any opinion on them protesting it and                  
doing this? 
 
Mr. Condon: No, why would I have a problem with this, no. 
 
Mehrose: An opinion. 
 
Mr. Condon: Part of being in school is learning to express yourself and affect change. If there wasn’t any                   
sort of disagreement or something, I would imagine that there may be something wrong, I don’t know. I                  
think student protests are fine though. I think that maybe there is an appropriate ways to protest within a                   
school setting. I think that refraining from profanity, within a school setting, you know that’s, refraining                
from the use of profanity when you are disagreeing with someone.  
 
One of the challenges that we have in our society right now is to be civil with one another, to respect the                      
idea that someone might hold a different set of beliefs than you do, and to always listen in a way that does                      
not assume that your position has moral authority or, you know you should always be open to changing                  
your position given the introduction of new, relevant evidence so as long as the discourse is civil and….                  
fact-based….I think that again, any sort of profanity used against someone whether it’s in a protest or in a                   
professional relationship is just not appropriate. And if you are doing that, you are probably too                
emotionally invested in the situation, and you need to take a step back because when we yell at each                   
other, no one listens. But when we get quiet, and we really try to not just listen, but to hear what the other                       
person is saying, that’s when change happens, that’s when people’s minds are changed, not when they are                 
being screamed at, but when they are being listened to.  
 
In The 7 Habits of Highly Effective Teens which is one of my favorite books, it talks about being heard to                     
understand, then to be understood. So…, [the book] speaks about empathy, which is trying to understand                
the other person. Listen to them, what is the fear, what is causing the anxiety or the tension from the                    
opposite opinion or the opposite thought that is occurring in the other person, be respectful of that. When                  



 

we learn that sort of reflective listening, understanding mode, we’re more able to bridge disagreements               
and we find some sort of dialogue, discourse, or middle ground that’s acceptable to both of us.  
 
There’s way too much shouting at one another right now in public discourse. There’s too much vulgarity                 
in public discourse and there’s not enough thinking, not enough seeking to understand first. Everyone               
wants to be understood, which I get, but not enough of us seeking to understand. I saw a Ted Talk on this,                      
I wish I had the woman’s name because I saw it on vacation and she was giving the Ted Talk on how you                       
bridge this gap and what she suggested was to find someone who you really disagree with and begin a                   
relationship with and go watch and start to have a conversation…. It's this personal engagement but it’s                 
always very civil and when you feel emotional, we all know we’ll be getting emotional, that’s the part to                   
stop the conversation and come back another time. And make a note of where that individual response                 
came from and make a note of how to get past it so you can have that sort of that intellectual                     
disagreement. 
 
Mehrose: So additionally, another student concern was Ms. Jahoda’s lack of visibility; student’s would              
critique her, saying that she is not visible to the student body— 
 
Mr. Condon: You’re going to see me all the time. I’m a big guy. I’m hard to miss. I don’t really blend in,                       
I take up a lot of space. I’d like to take up less space; I’m working on it. You’re going to see me; there’s                        
nothing that makes me happier than being around kids and teachers. My favorite place to be in a building                   
is to be in a classroom as a teacher. That’s my favorite thing to do. As the principal, the next favorite                     
thing to do is to be in a classroom with the teachers. And I want to stand in the hallways. So, getting to                       
know you all, it’s like 1100 students, and I’m going to get to know you all in 2 months. I used to be a                        
resident assistant when I was in Albany and I could get to know all my resident’s names in usually within                    
a day, and when I was teacher, I could learn all 150, 170 of my student’s names within 2 days. I don’t                      
know that I’m going to be able to do that with 1100 students and 40 teachers, or 45 teachers roughly in                     
this school, and the secretaries..,, but I’m going to do my level best to interact with everybody; you’re                  
going to see me all the time in the building on the 5 or 6 floors. That’s a lot of walking, but you know it                         
will help me with getting smaller as well…. You’ll see me regularly; in some ways I’m a little                  
old-fashioned. I like holding doors for people and I love saying good morning and patting people on the                  
back and just finding out how their weekend was and you know, just being a regular human being.  
 
I’m not going to say I’m not going to get tired of it every once in awhile, and I’m not going to have                       
meetings every once in awhile, but I do set up structures where there are days during the week where I am                     
not in my office at all. If you have good assistant principals, you are not in your office all the time                     
everyday, and if you trust that you work with them, especially if you have a good secretary. They are the                    
key, like a good secretary. That’s a principal’s best friend because they make everything run but yeah, I                  
will set up minimum one day a week where I am not in my office at all. And I do that pretty regularly.                       
Ideally I like to get to two days a week of doing that out of five days where I am not in the office at all.                          
One day that I designate as an office day, and that’s a day that I like to do all my paperwork and I sign                        
things and I read things; that kind of stuff. And then the other two days during the week I try to be                      
balanced about being in the office.  
 
If you put those structures in place, even if you are 80% successful with those structures, which is what I                    
aim toward, then you are going to be interacting with people all the time and kids are so interesting and                    
teachers are so interesting. I don’t know how you wouldn’t want to be around them all the time. I’m                   
actually an introvert, believe it or not.  
 



 

Sumaita: Me too. 
 
Mr. Condon: But that doesn’t mean I don’t like people. I love people. It’s just that in order for me to                     
recharge my battery I do need a little bit of alone time. So one of the things you might notice with me and                       
my staff knows this about me now; not taking the train to work is a little challenging for me because you                     
can’t meditate while you drive. I meditate for a minimum of 40 minutes a day; usually for 20 minutes in                    
the morning and 20 minutes at night. I have a group of students who come in and meditate with me now. 
 
Sumaita: My sister does that stuff with her students. 
 
Mr. Condon: I would love to sort of get a group of students who want to get into mindfulness. It’s a                     
wonderful thing. So you might see me in the morning after I drive in. I might have to be 10 to 20 minutes                       
in my office just going through a breathing exercise so that I can get my energy back and be very present                     
in the moment at all times.  
 
Every once in awhile, if my batteries run down a little bit and I need to sort of recharge, I can do that in a                         
very quiet setting. I’ve gotten pretty good at doing that in an effective way. It could happen, if it’s a                    
stressful day. I might need twenty minutes in the middle of the day to get my mind focused again or to get                      
my energy level back up, but I’m usually so excited by the work and what I’m seeing that that recharges                    
my battery. You probably can tell, I always try to be much calmer and much more reserved and slow                   
down when I speak, but when I start talking about schools, I can’t help [but] speed up. You know, my                    
passion. You’re going to see me plenty, believe me. I’m looking forward to meeting everybody.  
 
I’m not going to be unavailable to you. You know I think I discussed this early on, which is not only do I                       
want to have regular conversations with you, but I want to increase the frequency and the medium                 
through which it’s delivered. So we talked about the idea of having a podcast with the principal, you                  
know bi-weekly or bi-monthly or something like that, see what works out in our schedule.  
 
You know, interviews are fine, I mean you can see I don’t have a problem talking right now. My                   
conversations are really important, and you are an extremely trusted source of news to your school                
community and now outside of your school community, and that’s to be encouraged and to be you know,                  
fed, you know what I mean? Nourished, maybe that’s a better word. Like to nourish it. The way you                   
nourish that is to, you know, there are going to be questions that I can’t answer and there are going to be                      
questions that I can answer, and I’m going to be straightforward about that, but having a conversation                 
with me on the record when I’m able to, obviously, and as often as possible, we will.  
 
When I’m not able to because there are regulations or privacy issues or employee issues or just things that                   
are not permitted, I won’t, and I’ll be very straightforward to you about that. But you know, we’ll get into                    
professional relationships and what we should and and shouldn’t later on, but the truth is having                
conversations regularly with the school newspaper, that everybody reads, not just the kids but the teachers                
and the alumni and people outside the school community, so why wouldn’t you want to use that to share                   
and to spread the good news and all the things that are wonderful and happening at THHS, and address,                   
you know, challenges? 
 
It’s not a propaganda piece, you’re a news organization, and, you know, a pretty good one from what I’m                   
observing and also the credit you’re getting from professional news organizations, and, you know, when I                
get there, I would love to get deep in conversation and about some ideas I have, but that’s sooner rather                    
than later. It’s going to happen very quickly, before we know it. 


